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Technology Devices and/or Services
❖ Use of assistive technology to bridge the gap between a student’s abilities and the 

demands of the curriculum, assistive technology enables these students to participate, 
learn, and thrive alongside their peers.  
 

❖ The IEP. team determines the assistive technology needs of the child through an 
assessment process.  
 

❖ SETT Framework - Student, Environment, Tasks, Tools.  
 

❖ Assistive technology devices can range from "low technology" items like pencil grips, 
markers or paper stabilizers to "high technology" items such as voice synthesizers, 
Braille readers or voice activated computers. 



Low Incidence (LI) Services 
LI services available to students who qualify under the eligibility:  
Hard of Hearing (HH) ,  
Deafness (DEAF),  
Visual Impairment (VI) 
Orthopedic Impairment (OI),  
Deaf-Blindness (DB).  
 
Materials and/or services for students with an LI disability 

- Required for student to meet IEP goals and objectives 
- Required for student to access general education 
- Specialized as it related to a need or the needs of the LI disability.  
- Identified in a comprehensive evaluation 

 



English Language Learner Supports
● Students who are english learners must receive comprehensive  

○ English Language Development (ELD) designated and Integrated ELD instruction 
as part of students’ core instructional program.  

 

● Based on assessed English language proficiency.  



English Language Learners Support

Assessed English Language Proficiency 

 
Students who are potential English Learners are given the Initial 
English Language Proficiency Assessments of California (ELPAC). When 
identified as ELS, they take the Summative ELPAC annually until they 
are reclassified.   
 
Students receive scores for Overall Oral and Written Language and also 
by domains of Listening, Speaking, Reading, and Writing.  



Assessed English Language Proficiency



English Language Learner Supports
● Special Factors page 
● The IEP team determines if the student needs primary language 

supports during integrated English Language Development.  
● If yes, then which supports are needed.  

■ Pair key text/words translated to primary language with 
visuals. 

■ Bilingual dictionary  
■ Etc.  



English Language Learner Supports



English Language Learner Supports
The IEP will detail how much ESL help will be provided in a small group outside of the 
classroom and how much, if any, will be provided as push-in support inside the classroom.  



Behavior 
● Special Factors page 

 
● Does the student’s behavior impede learning of self or others?  

○ If yes, the behavior must be described in this section  
○ If no, the section is left blank.  

 
● If yes, specify positive behavior interventions, strategies and supports  

○ Accommodations: embedded breaks, frontloading expectations, etc.  
○ Or a Behavior Intervention plan is developed and attached to the IEP  

 
● Goal(s) must be proposed to address the behavior impeding the learning of self or 

others.  
 



Behavior  



Statewide 
Assessments  

1. Assessments: SBAC , CAA , ELPAC  
a. Embedded Supports 
b. Non-Embedded Supports 



Embedded v. Non-Embedded Supports

● Embedded resources are digitally delivered as part of the 
technology platform for the computer-based tests. 
○ Examples:  text-to-speech, closed captioning 

 
● Non-embedded resources are available when provided by 

the local educational agency (LEA) for either 
computer-administered or special-form tests. 
○ Examples: separate setting, read aloud, scribe 



Transition Pages 1 & 2
❖ Multi-year description of coursework planned to achieve a 

postsecondary goals in Training or Education, Employment and 
Independent Living.  
 

❖  Process to help students with an IEP decide what they want to 
do after high school.  Based on a high school student’s 
individual needs, strengths, skills, and interests.  
 

❖ Every student with an IEP must have an Individual Transition 
Plan (ITP) in their IEPs by the time they turn 16.  
 





Goals
- IEP Goals are written in the main areas of need.  
- They target precise areas of academic 

achievement and functional performance.  
- SMART Goals - Specific, Measurable, Achievable, 

Relevant and Time-Bound 
 
Given a choice of three picture cards of 
self-calming strategies, (Student) will 
independently choose a strategy card and follow 
what it shows in 4 our 5 opportunities as measured 
by teacher data sheets by May___. 
 



Goals
★ Goal Description (On-Task) 

 
★ Area of Need (Behavior) 

 
★ Baseline (student’s current level related to the goal) 

 
★ Goal and possibly Objectives (SMART Goals) 

 
★ Purpose of goals (Academics, Addresses Other educational 

needs) 
 

★ Person(s) Responsible (for reporting progress on the goals)  
 



Goals



Goals



Services Offer of FAPE

● The team discussed a continuum of  placement 
options, including general education, general 
education with collaboration support, 
Specialized Academic instruction in a separate 
class, and related services. 



Services Offer of FAPE/ 
Selecting LRE

● The team determines that the student requires…. 
(i.e., gen ed/collab) In order to advance in his 
goals and access the curriculum at this time. 
  

● The extent to which the student will participate in 
the general education environment 



Supplementary Aids & Services and 
Other Supports

● Accommodations changes how a student learns the 
material. A modification changes what a student is 
taught or expected to learn.  
 

● IEP team determines what accommodations (or 
modifications) are needed for the student. 
 

● Other supports  



Special Education and Related 
Services

Service (Specialized Academic Instruction and 
related services such as Language and Speech, 
OT.) 

Includes :  
● Dates,  
● Duration/Frequency,  
● Provider 





Transportation

➔ Related Service when it is necessary in order for a 
student to benefit from special education. 

➔ IEP determines transportation needs. These may include, 
but are not limited to:  
◆ Student needs use of adaptive or assistive 

equipment. 
◆ Medically fragile and requires special assistance 



Extended School Year
A student may be eligible for extended school year 
(ESY) if the IEP team determines the student will 
regress and have difficulty recouping those skills.  
 
Each service is considered.  



Emergency Circumstances 

Under California law, students with disabilities with an 
Individualized Education Program (IEP) must have an 
Emergency Plan in place.   
 
The law requires IEP teams to consider how a student’s 
individual needs may be impacted in emergency 
situations.  





Educational Setting - Offer of FAPE
FAPE - Free Appropriate Public Education.  
 
Free - at no cost to the parent.  
Appropriate - IEPs outline a program for students to meet 
their unique needs. 
Public - students have the same right to attend public 
school as all children.  
 
FAPE requires schools to provide special education to 
meet the unique needs of a child.  



Notes

Notes taken during an IEP meeting generally list 
the participants in attendance and an outline of 
the topics discussed.  



Questions/Comments


